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Chapter 1: General Framework of the Study

1.1 [bookmark: _Hlk200482079]Introduction:
Education around the world has changed a lot in the last few decades. E-learning is now a big part of how teachers teach. In the last ten years, this change happened much faster, especially because of the COVID-19 pandemic. UNESCO says that school closures affected more than 1.6 billion students in more than 190 countries. This led to an unprecedented shift to digital learning platforms. Because of this, technology has changed how teachers and students interact with each other by giving them flexible, interactive tools that can be used anywhere and at any time (Means et al., 2009). The OECD (2018) said that the success of any teaching method depends a lot on how well it fits with the needs of the students and the setting in which it is used, whether that be online or in a traditional classroom.
Saudi Arabia has seen the same kinds of changes happen in the world, with the education sector making quick progress in line with Vision 2030, which focuses on better learning outcomes and higher quality education. The Saudi Ministry of Education set up digital platforms like "Madrasati," "Noor," and "Faris" during the pandemic. These platforms helped more than 6 million students and half a million teachers with remote learning (Ministry of Education, 2021). But this change also showed structural problems, especially in how English is taught.
Alotaibi (2021) said that the platforms were consistent, but they didn't have any interactive features that would have made them more engaging for students. Alqahtani (2022) talked about how online learning environments make it harder for students to practice important language skills, especially speaking. AlFares (2024) recently said that there are still problems with both in-person and online teaching, such as not enough training for teachers, technical issues, and ineffective teaching methods. But these studies usually only look at one type of environment at a time, either online or in person. None of them directly compares the quality of instruction and the problems that come up in both modes, especially in Riyadh's English language institutes, where the private education sector is very important.
To fill this gap, this study looks into and compares the quality of instruction and the difficulties teachers face in face-to-face and online English learning settings. The study uses a focused case study at a private language school in Riyadh to find out things that will help teachers and policymakers make better decisions about education in Saudi Arabia in the future. 

1.2 The Study Problem:
Although both face-to-face and online modes of English language instruction are widely used in private language institutes in Riyadh, a clear gap remains between expected educational standards and actual instructional practices. These institutes are tasked with delivering effective language programs that develop communicative competence and align with academic quality benchmarks such as learning outcomes, assessment consistency, and learner satisfaction. However, studies have shown that these modes are not always used in the same way. For example, Rahimi and Ong (2023) noted that the effectiveness of hybrid and online instruction is highly contingent on the adaptability of teaching strategies and the degree to which they meet student needs. Gao and Shi (2023) pointed out that differences in teaching methods and feedback methods across different modalities have a big effect on how satisfied students are and how much they think they are learning. Richards and Rodgers (2014) also said that teaching methods should be in line with the goals of communication and the setting in which the lesson takes place. Alqahtani (2021) also said that many English teachers in Saudi Arabia still use traditional methods and don't get much support from their schools. This mismatch between teaching methods and what students expect could make it harder for them to learn important language skills and lower the quality of the teaching as a whole.
Therefore, this study seeks to examine: To what extent do face-to-face and online English language instruction modes differ in terms of instructional quality, pedagogical challenges, and learner satisfaction within private language institutes in Riyadh?

1.3 Importance of the Study:
The significance of this study lies in its dual contribution—both theoretical and practical—to the field of English language instruction in Saudi Arabia, particularly within private language institutes in Riyadh.
The study is important because it makes two contributions to the field of English language teaching in Saudi Arabia, especially in private language schools in Riyadh. 
The study adds to the academic discussion about the quality of instruction by providing real-world data from a Saudi EFL context, where there is still not much research comparing face-to-face and online learning. The results should also help improve and support established educational frameworks like Total Quality Management in Education (TQM) by looking at how well the way lessons are taught matches up with the learning outcomes of the school. The study also looks at the pros and cons of both types of instruction to give us a better understanding of the Blended Learning Theory. It shows how combining different types of teaching can improve student engagement, satisfaction, and success.
The study gives useful information to important people that they can use in their work: 

• Teachers will learn more about effective teaching methods in both learning modes, which will help them adapt their teaching methods to get more students involved and improve their results. 
• Curriculum developers can use the results to make sure that the way they deliver content meets the needs of the learners. They can do this by using digital tools and engagement techniques that are backed up by research. 
• Quality assurance units and institutional decision-makers will get useful feedback that will help them review and improve current policies. This will make sure that both face-to-face and online programs meet national quality standards, learner expectations, and institutional performance indicators. 
In the end, the study gives private schools in Riyadh a way to improve the quality and effectiveness of their English language programs. It also gives other schools in Saudi Arabia and around the world a model that they can use.

1.4 Study Objectives:
The main objective of the study is to compare, through a quality assurance lens, the instructional quality, pedagogical challenges, and learner satisfaction between face-to-face and online English language instruction in private language institutes in Riyadh.

Sub-objectives:
· To identify the specific pedagogical challenges encountered by instructors and learners in both instructional modes.
· To evaluate instructional quality in each mode based on four indicators: learner engagement, clarity of content delivery, effectiveness of feedback, and alignment with intended learning outcomes.
· To measure learner satisfaction across both instructional settings in terms of perceived effectiveness, engagement, and academic support.
· To assess the role and effectiveness of digital tools and platforms in enhancing English language proficiency in online instruction.
· To analyze how teacher–student interactions influence learner engagement and academic performance in both face-to-face and online environments.
· To provide practical, evidence-based recommendations for enhancing instructional design and quality standards in English language programs at private language institutes.

1.5 The Study Questions:
Main Question:
To what extent do face-to-face and online English language instruction modes differ in terms of instructional quality, pedagogical challenges, and learner satisfaction in private language institutes in Riyadh?
Sub-questions:
1. What are the key pedagogical challenges encountered by teachers and students in face-to-face versus online English instruction?
2. To what extent do effective teaching strategies differ between face-to-face and online learning environments?
3. How does learner satisfaction vary between face-to-face and online modes of English language instruction?
4. To what extent does the quality of teaching and learning outcomes differ across the two instructional formats?

1.6 [bookmark: _Hlk204811343]The Study Hypotheses:
In line with the goals of the study and the study issue, the following hypotheses are hereby posited:
Descriptive Comparative Hypotheses:
1. There is a statistically significant difference in the mean scores of perceived pedagogical challenges between face-to-face and online English language instruction, in favor of online learning due to its increased reported limitations.
2. There is a statistically significant difference in the mean scores of perceived instructional strategies between face-to-face and online learning environments, with face-to-face learning expected to score higher in engagement and delivery clarity.
3. There is a statistically significant difference in the mean scores of learner satisfaction between face-to-face and online instruction, in favor of face-to-face learning.
4. There is a statistically significant difference in the mean scores of perceived teaching quality and learning outcomes between the two modes, with face-to-face instruction anticipated to demonstrate higher effectiveness.

Correlational Hypotheses:
5. There is a statistically significant positive correlation between the use of computer-based educational tools and students’ participation in online English learning.
6. There is a statistically significant positive correlation between teaching quality and the clarity of learning outcomes and alignment of learning activities in both face-to-face and online learning environments.

1.7 [bookmark: _Hlk204811236]Theoretical Literature of the Study:
This study is based on a multi-theoretical framework that uses important educational and psychological theories to look at the problems, quality, and student satisfaction with face-to-face and online English language instruction in private schools in Riyadh. We chose the theories because they were relevant to language acquisition, instructional design, and getting students interested in learning. Here is a structured presentation of the theories, with the most relevant ones to the research variables listed first:

1. Vygotsky's Sociocultural Theory: Interaction and Involvement:
Vygotsky's sociocultural theory (1978) says that talking to people who know more about language is very important for language development. This study shows how important it is for teachers and students to interact with each other in order to keep students interested and improve their language skills, especially when they are learning in person. This framework is used to explain the lower level of interaction in online settings, especially when looking at results that show pedagogical challenges and engagement gaps between the two modes.

2. Krashen's Input Hypothesis: What you hear and how it affects your learning:
Krashen (1985) says that people learn a language when they get input that is easy to understand but a little bit harder than what they already know. This theory helps us understand how to judge the quality of instruction in both formats, especially when it comes to how clear the content is, how well the scaffolding strategies work, and how helpful the feedback is. It helped create the questionnaire questions about how clear the teaching was and how well the students understood it, as well as how to compare the effectiveness of face-to-face and online delivery. Together, these frameworks provided a multi-dimensional lens through which to design the instrument, structure the comparative analysis, and interpret instructional effectiveness across the two modes.

3. Self-Determination Theory (SDT) – What makes you want to do something, and how happy you are with it:
Deci and Ryan's SDT (2000) looks at both intrinsic and extrinsic motivation, which is directly related to learner satisfaction, which is the main variable in this study. The theory helps us look at how different types of learning environments (structured, interactive, and flexible) affect students' feelings of independence, competence, and interest, which helps us understand why satisfaction scores are different for different types of learning.

4. The Community of Inquiry (CoI) Framework for Online Teaching and Interaction:
The CoI model by Garrison et al. (2000) is used to understand the online learning environment, especially in terms of social, cognitive, and teaching presence. This theory helped shape questions in the survey about how digital tools are used, how learners interact online, and how technology is used in the classroom. It is also important for figuring out how well online learning environments support meaningful engagement.

5. The theory of information processing and cognitive engagement:
This theory explains how students take in, think about, and remember language input. It is important for making decisions about how to teach in both modalities and for figuring out how well the way lessons are taught follows the rules of cognitive load. It also has to do with judging how well students learnt, especially when it comes to understanding and using language (Atkinson & Shiffrin, 1968).

2 Total Quality Management (TQM) in Education: Making Sure Everything Is Aligned:
The study's focus on aligning instruction with learning outcomes, consistent assessments, and learner satisfaction is supported by TQM principles as a guiding institutional framework. It makes sense to include quality indicators in the questionnaire and sets up the comparison between the two modes in terms of efficiency, consistency, and continuous improvement (Sallis, 2002).

1.8 Review of Previous Studies:
a. Arabic Studies
1. [bookmark: _Hlk203316661]Exploring the Use of Artificial Intelligence to Achieve Educational Efficiency: A Field Study in Riyadh 
Alqahtani, S. H. (2024). By assessing its use in private educational institutions, this study sought to investigate how artificial intelligence might improve the effectiveness and calibre of the educational process in Riyadh. A random sample of 150 teachers and supervisors employed by private schools and institutions was given an electronic questionnaire by the researcher, who used a quantitative approach. The findings showed that AI applications enhanced student satisfaction, enhanced classroom management, and increased the accuracy of performance evaluations.

Although pertinent, the study concentrated more on AI as an administrative tool than on teaching languages or pedagogical approaches. It didn't compare different teaching modalities or discuss English teaching contexts. The current study's emphasis on technology integration and student satisfaction, particularly in online learning environments, is indirectly supported by its findings on student satisfaction with digital tools.

2. The Impact of the Use of Educational Digital Games on Developing English Language Skills among Intermediate School Students
Al-Mutairi, M., & Alghamdi, A. (2023). The impact of educational digital games on the development of English language proficiency among Saudi intermediate school students was investigated in this quasi-experimental study. The authors suggested incorporating digital games into EFL curricula because the results demonstrated a notable increase in learners' motivation and performance when compared to traditional teaching methods.
The study advances our knowledge of motivation and engagement in EFL contexts, but it only looked at public intermediate schools and game-based learning, a particular teaching tool, rather than more general instructional quality or comparative learning approaches. Its emphasis on student engagement, however, supports the notion that interactive strategies can improve learning outcomes, particularly in online environments, and is consistent with the current study's focus on pedagogical challenges.
a. Foreign Studies
1. Every Cloud Has a Silver Lining: The Experience of Online Learning in English Language Classes at Saudi Universities in the Post–COVID–19 Era
Alqahtani, M. H. (2022). This research aimed to examine the experiences of university students in Saudi Arabia with online learning after the onset of COVID-19 and its consequences for English language learning. The author followed a descriptive analytical design by distributing electronic questionnaires to 180 students from other Saudi universities. The results indicated that e-learning offered good flexibility to students, yet there were shortcomings for students, like less interaction and less scope for speaking practice than what is typically provided in face-to-face learning.
The study gives us useful information about how students feel about online learning, but it only looked at college students and didn't compare it to face-to-face learning. The fact that it focuses on less interaction and speaking opportunities, on the other hand, directly supports the current study's focus on teaching challenges and fits with its investigation into how learning mode affects language skill development in private institutes. It also backs up worries that sociocultural theory has raised about how interaction affects learning a language.
2.	Online Learning as a Bolster for Sustainable Development in the Saudi EFL Context
Alqahtani, F. (2023). The study aimed to explore how online learning contributes to sustainable development, particularly in enhancing learner autonomy, communication willingness, and reducing anxiety among Saudi EFL students. It used both quantitative (through questionnaires) and qualitative (through interviews) methods on 160 students and 23 teachers. The results showed that autonomy, communication, and learning anxiety all got better in a big way. The study suggested using online learning methods to help students become more aware of the environment and achieve long-term educational goals.
The study does not focus on the quality of instruction or comparing different learning environments, even though it does highlight important psychological and behavioural outcomes. It only looked at the internal learner experience in online settings. Still, its focus on learner autonomy and lower anxiety indirectly affects the current study's variable of student satisfaction, especially when it comes to comfort and how effective students think online learning is.
3.	Enhancing EFL Learning in Saudi Arabia: The Academic Contribution of YouTube in EFL Learning and Cultural Awareness
Yassin, B. (2024)
This study found that YouTube could help Saudi students learn English as a foreign language (EFL) and understand other cultures. This study used a mixed-methods approach, using surveys and focus group discussions with a sample of 200 university-level students from different locations in Saudi Arabia. The findings suggested that YouTube highly supported the development of listening and speaking skills, increased students' engagement, and provided a vast number of opportunities for exposure to different cultural contexts of the English language.
The study gives some ideas about how digital platforms can help with language learning, but it only looked at one tool (YouTube) and didn't look at other teaching methods or compare different ways of delivering lessons. But its results on student engagement and oral skill development are similar to what this study is looking into: instructional challenges and learner outcomes, especially in online settings.

4.	The Challenges of Effective English Language Teaching in Saudi Schools
Alfares, N. S. (2024)
The main goal of this study was to find out what problems English teachers in Saudi schools face and how these problems affect their teaching. We used a descriptive survey design for the study and got the data from questionnaires. There were 112 English teachers in the sample, and they came from both public and private schools. According to the research, some of the biggest problems with learning English in Saudi Arabia were large class sizes, a lack of professionalism in teacher training, and using old and inappropriate teaching materials.
The study gives a good overview of the general problems teachers face in Saudi Arabia, but it only looked at schools and didn't look at language institutes or compare different types of instruction. Still, its results directly support the current study's focus on teaching problems and show how important it is to look at teacher readiness and resource quality, which are important in both face-to-face and online learning settings.

5. Evaluating Post‑Pandemic Undergraduate Student Satisfaction with Online Learning in Saudi Arabia: The Significance of Self‑Directed Learning 
Shathry, S. & Alojail, M. (2024)
With an emphasis on the function of self-directed learning, this study sought to evaluate students' satisfaction with online education following COVID-19. Using a quantitative methodology and PLS data analysis, the research was conducted on 150 students from King Saud University. It concluded that self-directed learning was the sole significant factor affecting satisfaction. The study recommended designing educational programs that enhance self-directed learning.
This study's focus on student satisfaction and learner independence offers pertinent insight for the current research, despite the fact that it did not examine instructional quality or comparative learning modes. It reaffirms the significance of autonomy as a factor in online learning satisfaction, which is closely tied to the difficulties and results this study looks at.

6. The Effects of Mobile Game-Based Learning on Saudi EFL Foundation Year Students’ Vocabulary Acquisition
Alhebshi, A. A. & Gamlo, N. (2022)
56 Saudi female EFL foundation year students participated in this quasi-experimental study to investigate the effects of mobile game-based learning on vocabulary acquisition. The group that used mobile games performed better than the control group that used conventional techniques, according to the results. To increase vocabulary learning and engagement, the authors suggested incorporating mobile games.
The study's findings are pertinent to the current research's emphasis on instructional effectiveness and engagement in digital environments, despite the fact that it only looks at one educational tool and one language skill—vocabulary acquisition. It did not, however, compare in-person and online learning environments or examine more general educational issues. Nevertheless, the study backs up the usefulness of interactive digital tools, which is consistent with the current investigation into the impact of technology on learning outcomes.

7. Comparison of Academic Results during Conventional and Online Modes of Learning: A Case Study of Two Groups of Saudi University Students
Ababneh, I., Al-qdah, M., & Almutairi, A. (2023)
This study looked at the academic performance of two groups of 90 Saudi university students who learnt in both traditional and online settings. The results showed that online learning worked better, especially for theoretical subjects. The study said that Saudi universities should support online learning infrastructure and teaching methods.
While this study is directly aligned with the comparative aspect of the current research, it concentrated solely on academic performance and did not explore dimensions such as instructional quality, teaching challenges, or student satisfaction. Nonetheless, it strengthens the rationale for evaluating online versus face-to-face learning, reinforcing the need to assess not just outcomes but also the pedagogical conditions that lead to those outcomes in language instruction contexts.
8. Interactions in Online Versus Face-to-face Classes: Students' and Teachers’ Perceptions
Gao & Shi (2023). 
The goal of this study was to look into how people feel about interacting in online classes versus in-person classes. It had 124 people fill out a descriptive survey. The results showed that 54% of students liked talking to people in person better. The study said that tools like breakout rooms and polls could make online interactions better.
The study mostly looked at people's preferences for interaction, but it didn't go into more general teaching issues like the quality of the instruction or the results of the learning. But its focus on interaction fits with sociocultural theory and backs up the current study's focus on the problems with teaching when there isn't enough interaction in online learning environments, especially in language teaching, where engagement is very important.

9. Teaching English Speaking Online versus Face-to-Face: Saudi Students’ Experience
Alzamil (2021).
The purpose of this study was to compare the development of speaking skills among Saudi students in-person and online. Forty interviews were conducted using a qualitative approach. The findings showed that although students valued flexibility, they preferred face-to-face communication for speaking confidence. A blended methodology was suggested by the study.
This research was restricted to speaking development and did not look at more general factors like teaching quality, student satisfaction, or instructional challenges, even though it directly relates to the comparative scope of the current study and focuses on a fundamental language skill. However, its findings support the current study's goal of determining how modality influences language instruction outcomes and emphasise the necessity of comparing learning environments.
10. Learning Motivation of Vietnamese EFL Learners in Fully Online Classes during COVID-19: A Mixed Methods Study
Phuong, T. T. H. (2022)
During the COVID-19 pandemic, this mixed-methods study investigated the learning motivation of 183 Vietnamese EFL students enrolled in fully online courses. The results highlighted the importance of supportive online environments and learner autonomy. One of the recommendations was to encourage communication and participation in online EFL classes.
This study's findings support the significance of learner autonomy and interaction factors relevant to the current study's interest in student satisfaction and instructional challenges in online settings, despite the fact that it was conducted in a non-Saudi context and primarily focused on motivation. It did not, however, discuss instructional quality or comparative teaching modalities.

11. Technology and Classroom Practices: An International Study
Kozma, R. B. (2003). 
This study examined how educators from different nations use technology in the classroom and how it relates to their teaching methods. Teachers in 28 different countries provided both qualitative and quantitative data for the study, which used a comparative international survey-based methodology. The results showed that more constructivist and student-centered teaching approaches were linked to creative technological applications. Using technology also encourages group learning and the growth of higher-order thinking abilities. The study suggested improving teacher preparation programs to encourage pedagogical innovation as well as efficient technology use.
The study's conclusions provide pertinent theoretical support for the ongoing research, despite the fact that it is not specifically focused on language instruction or the Saudi context. The focus on digital tool integration and constructivist pedagogy bolsters the current study's interest in technology use and instructional quality in online versus in-person settings. Nevertheless, learner satisfaction and language-specific outcomes—two important aspects of the current study—were not examined.

12. Exploring expert teachers' cognitions and practices of teaching English speaking and their students’ experiences and engagement.
Rahimi, M., & Ong, K. K. W. (2023)
The study sought to investigate students' experiences and involvement in those classes, as well as the attitudes and methods of proficient English-speaking instructors. Using a qualitative approach, the researchers conducted student focus groups, teacher interviews, and classroom observations. A sample of proficient English language instructors and their secondary school pupils participated in the study. The study's main conclusions included the following: teacher scaffolding, creating a safe environment for oral communication, and striking a balance between fluency and accuracy are all essential components of effective speaking instruction. When the activities were contextually relevant and interactive, students reported being more engaged. According to the study, teacher preparation programs ought to promote reflective practices, highlight useful speaking instruction techniques, and aid in the advancement of context-based teaching methodologies.
The study did not compare instructional modes or look at learner satisfaction, despite its specific focus on teaching speaking in secondary schools. Nonetheless, the current study's focus on instructional quality and challenges in EFL contexts, particularly with regard to student engagement in both face-to-face and online environments, is in line with its emphasis on engagement, scaffolding, and contextual interaction.

13. Approaches and Methods in Language Teaching
Richards, J. C., & Rodgers, T. S. (2014)
This foundational work aimed to present a comprehensive theoretical underpinning for considering different linguistic approaches and methods used to teach a language. The authors reviewed an array of teaching methodologies and examined the principles, procedures, and use, for example, of methods like the communicative approach, grammar-translation, and task-based learning. The book provides educators and researchers with valuable support so that they can explore and choose methods that meet their instructional aims and the needs of learners.
This reference is not an empirical study, but it gives the current research important theoretical support. Its thorough breakdown of teaching methods backs up the current study's look at the quality of teaching in both face-to-face and online settings. In particular, the talk about learner-centered and communicative approaches fits with the study's focus on how well teaching works and how engaged students are in different modes.
C. Synthesis and Identified Gaps: 
The Arabic and international literature that was looked at gives a wide range of ideas about EFL teaching, from digital tools and improving speaking skills to letting students work on their own and being happy in online settings. These studies add a lot to the field, but most of them only looked at one thing at a time, like specific language skills, individual tools (like YouTube or mobile games), or general perceptions, usually in a school or university setting.
But not many people have directly compared face-to-face and online teaching in private language schools in Riyadh. Most of them also didn't look at the quality of instruction, student engagement, and student satisfaction as variables that are all connected. The current study fills this gap by combining these dimensions into a single framework, which allows for a comparative, context-specific analysis that has been mostly missing from previous research.
1.9 Methodology:
Study Design
The descriptive-analytical methodology used in this study was appropriate for analysing variations, connections, and recurrent trends among variables in both in-person and online English language training. This method was selected because it: 
• Made it possible to compare the two teaching modalities directly using quantifiable indicators.
• Made it possible to examine the connections between factors like learner satisfaction and the quality of instruction.
• Presented a thorough overview of the actual state of English language instruction in Riyadh's private institutions.

Population Sample:
The intended target population
English language instructors and learners at a private language school in Riyadh who had prior experience with both in-person and online learning environments made up the target population.
The Actual Sample
Participants who satisfied the requirements for meaningful participation and were able to give thoughtful answers to the questionnaire were chosen using a purposive sampling technique.
• There were 92 participants in all (teachers and students).
• Justification: To guarantee a 95% confidence level and lower the margin of error, the sample size was established under guidelines for descriptive-analytical research.
The Pilot Sample
Thirty participants participated in a pilot study to assess the reliability and clarity of the questionnaire items.
Instrument of Study
A structured, closed-ended questionnaire was used as the main research tool to gather quantitative data on the following topics:
 • Demographics.
• Pedagogical difficulties in both online and in-person learning settings.
• The quality of instruction as measured by the objectives' clarity, the methods' efficacy, the calibre of the feedback, and the alignment with the ILOs.
• Learners' contentment with the classroom setting.
Justification for Selecting the Instrument
• Worked well for gathering numerical data that could be examined statistically.
• Was effective at quickly reaching a large number of participants.
The Development of the Instrument
Based on the literature review, the questionnaire was created and modified for the Riyadh English language learning environment. The items were modified to fit the local context and were taken from well-known, validated assessment instruments in the field of teaching English.
Reliability and Validity:
• Content Validity: To make sure the questionnaire accurately measured the desired research variables, it was examined by specialists in English language instruction.
• Reliability: Cronbach's Alpha was used to evaluate internal consistency in the 30-person pilot sample. Every value was higher than 0.70, which was deemed appropriate for studies in education.
Methods for Data Collection Procedures
• The chosen participants received the questionnaire only online through Google Forms.
• To guarantee accurate responses, clear instructions were given.
• To guarantee that responses were completed on time, a set period was established for data collection.
The Statistical Analysis Methods
Data were analyzed using SPSS according to the following plan:
1. Descriptive Statistical Analysis
· Mean scores.
· Standard deviations.
· Percentages and frequency distributions.

2. Comparative Analysis (for difference-related questions)
· Independent Samples t-test.
· One-Way ANOVA.

3. Correlational Analysis (for relationship-related questions)
· Pearson’s Correlation Coefficient to measure the strength and direction of relationships between variables such as teaching quality, learning outcomes, and learner satisfaction.

4. Reliability Testing
· Cronbach’s Alpha to verify internal consistency.
Significance Level: 
The statistical significance threshold was set at α = 0.05.
Data Analysis Plan:
1. Incomplete or inconsistent responses were eliminated from the data through screening and cleaning.
2. To find general trends, descriptive analysis was done.
3. To find meaningful differences between groups, a comparative analysis was done.
4. To investigate the connections between important variables, correlational analysis was done.
Study limitations
• Subject Scope: Learner satisfaction, pedagogical challenges, and quality of instruction.
• Geographic Scope: Restricted to one Riyadh-based private language school.
•Time Range: 2024–2025 academic year.
• Participants: Students and instructors of English at the chosen institution.









Chapter 2: Theoretical Framework of the Study
Section One: Teaching Quality and Challenges in English Language Education
2.1.1 Definition of Teaching Quality
 Richards and Rodgers (2014) assert that the quality of language education is contingent upon the teacher's capacity to effectively present and organise content, utilise diverse instructional strategies, actively engage students, and align assessments with learning objectives.  They also emphasized that the effectiveness of language instruction is assessed by its ability to engage learners and enhance their understanding. Darling-Hammond (2000) and Stronge (2018), on the other hand, highlighted that teaching quality significantly influences student achievement, incorporating elements such as instructional clarity, adaptability, and learner-centred practices. 
2.1.2 Dimensions of Teaching Quality

The quality of teaching in the English language education includes the following elements:
1. Clear and organised presentation of information.
2. Use of interactive pedagogical approaches.
3. Delivery of ongoing feedback.
4. Efficient classroom administration.
5. Incorporation of technology to facilitate learning objectives.
Stronge (2018) highlighted that teaching quality relies on key dimensions, including clarity of instruction, implementation of learner-centred interactive methods, provision of constructive feedback, effective classroom management, and the pedagogical application of technology to improve learning outcomes.

 2.1.3 Challenges in English Language Instruction
 Face-to-face and online learning environments encounter several challenges, including overcrowded classrooms, variability in students' proficiency levels, and insufficient technical resources in face-to-face settings. On the other side, online learning presents challenges such as limited interaction, difficulties in tracking progress, reduced motivation among certain students, and insufficient teacher proficiency in educational technologies.

Alshahrani and Al-Shehri (2012) identified significant challenges faced by students and teachers in Saudi EFL contexts within online environments, including low student motivation, limited interaction, and insufficient teacher preparedness in effectively utilising educational technologies.  Traditional classrooms often experience overcrowding and restricted access to technological resources, which impedes differentiated instruction.

2.1.4 The Relationship Between Teaching Quality and Educational Challenges
The more a teacher's ability to tackle obstacles inherent to the educational mode, whether it's in-person or online, the superior the quality of teaching is likely to be. Alshathry and Alojail (2024) stated that students' satisfaction with online learning is affected by the instructor's proficiency in managing digital tools and maintaining engagement, highlighting the critical link between addressing instructional challenges and attaining teaching effectiveness. Therefore, this study aims to identify the principal problems in each mode and analyze their correlation with the perceived quality of education from the viewpoints of both teachers and students.
Section Two: Modes of Learning and Their Impact on Learning Outcomes
2.2.1 Face-to-Face vs. Online Learning
Face-to-face learning depends on direct interaction and is regarded as an optimal setting for cultivating speaking and communication abilities. Online education, on the other hand, provides flexibility and convenient access to materials; nevertheless, it may be deficient in social contact and motivation if not properly structured.
Online learning, as articulated by Singh and Thurman (2019), refers to learning experiences in synchronous or asynchronous environments utilising various devices with internet connectivity. Conversely, face-to-face learning occurs in conventional classroom environments when students and educators are physically co-located, facilitating direct connection (Means et al., 2009).The Value of Each Learning Mode in EFL Contexts
Both in-person and online learning modalities provide unique benefits that are essential for the enhancement of English language proficiency. In-person education, for instance, facilitates quick engagement, immediate feedback, and enhanced social presence, all of which bolster learners' confidence and enhance their speaking and listening skills. Research by Gao and Shi (2023) highlighted the significance of classroom contact in enhancing oral communication, whereas Alzamil (2021) observed that many Saudi learners exhibit greater ease in articulating themselves within conventional classroom environments, hence facilitating more profound language engagement.
In contrast, online education offers flexibility, self-directed study, and gives an access to a lot of digital resources, and is flexible. Well-designed online environments can enhance reading and writing ability while supporting learners who require visual assistance and interactive information. Means et al. (2010) indicate that students in blended or fully online formats frequently get comparable or superior learning outcomes relative to conventional learners, particularly when instruction is enhanced by active engagement tools. Alqahtani (2025) asserts that online learning augments students' motivation and autonomy, which are crucial for continuous advancement in language acquisition.
Understanding the complementary capabilities of both instructional styles is crucial for comprehending their contributions to learning outcomes. This study seeks to evaluate the efficacy of face-to-face versus online learning environments in English language training, specifically inside language institutions in Riyadh. The research aims to discover which elements of instructional quality are most improved or impeded by each mode, to inform best practices for EFL teaching in varied learning environments and offer insights into optimising instructional methods to address learners' needs.
2.2.3 The Impact of Learning Mode on Language Skills
Previous studies suggest that instructional that the way language is taught can affect how well certain language abilities develop. Many people think that learning in person is better for improving speaking and listening skills since professors and students can engage and give feedback right away (Gao & Shi, 2023). On the other hand, online learning environments have shown promise in helping students improve their reading and writing skills, especially when they include digital materials and allow students to work at their own pace (Phuong, 2022). These differences show how important it is to make sure that the way you teach matches the language goals you want to achieve.
2.2.4 The Role of Technology in Enhancing Learning Outcomes
Technological tools, including educational platforms, virtual classrooms, interactive assessments, and artificial intelligence, have demonstrated promise for advancing the quality of English language learning experiences. Nonetheless, technology will not advance language learning experiences without the teacher using it in a meaningful way and the learners choosing to engage meaningfully with technology. 
Koehler and Mishra's (2009) research shows that instructors' Technological Pedagogical Content Knowledge (TPACK), which is a mix of knowledge about content, teaching, and digital technologies, is what makes technology integration work. In the same way, Alzahrani and Saleh (2025) said that teachers' digital literacy and students' willingness to use language learning technology are two important things that make them work well in Saudi EFL settings. Zawacki-Richter et al. (2019) also said that AI tools can improve personalisation and involvement, but their usefulness depends on how well they fit with the aims of the teacher and the needs of the students.
2.2.5 Teacher–Student Interaction
According to Vygotsky’s Social Development Theory, interaction with a more experienced individual (the teacher) enhances the learning process. This interaction is sometimes limited in online learning, which negatively affects students’ motivation.
This view is supported by several studies. For example, Borup et al. (2014) noted that a common shortcoming of online learning environments is that limited teacher-student interaction does not orient the learner, and is often associated with decreased participation and isolation, both of which decrease positive learner engagement. Martin and Bolliger (2018) were able to show that consistent interactions with teachers are the most important aspect of maintaining student motivation and satisfaction in a virtual classroom. Moore (1989), however, described three types of interaction: learner-content, learner-instructor, and learner-learner. Moore pointed out that when instructor interaction is weak, student understanding and active engagement typically suffer.
2.2.6 The Relationship Between Learning Mode and Learning Outcomes
The quality of learning outcomes depends a lot on how well important instructional factors, like how well teachers and students interact, how content is delivered, and how well technology is used, are incorporated into the chosen learning mode. As Means et al. (2010) have emphasized that it is only when effectively designed and delivered that online instruction provides better learning results than traditional student learning (Means et al., 2010). This indicates the importance of instructional quality in defining modes of learning over the design or teaching format (online or face-to-face). Moreover, Ababneh et al. (2023) found that academic achievement has a greater relationship with the quality of instruction and instructional management and is independent of a learning format. In terms of English language teaching in Saudi Arabia, Al-Fares (2024) also noted that specifying the particular types of teaching approaches required for each type of learning mode design was key in achieving effective educational outcomes.
Theoretical Framework Summary
This study relies on central concepts such as teaching quality, learning outcomes, interaction, and technology. It is also grounded in theories such as Vygotsky’s Social Development Theory, cognitive theory, and the Community of Inquiry framework to explain the differences between face-to-face and online learning. This framework enables the researcher to interpret the study’s results and connect them to the academic and professional context of English language institutes in Riyadh.
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